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を目的とする。方法は，2014 年度に H 市の公立小学校へ新規採用された家庭科専科教員 3 名を対象にインタ











The Process of Overcoming Difficulties Faced by 
Novice Home Economics Teachers in Elementary Schools 
 
 
Yuka Nishimura and Keiko Ito 
 
 
The purposes of this paper is to ascertain the difficulties faced by novice home economics teachers in 
elementary schools and the process for overcoming those difficulties. Our methodology uses the Trajectory 
Equifinality Model (TEM) to analyze interviews conducted with three newly hired home economics teachers 
at a public elementary school in H City in school year 2014. 
When they first assumed their posts, the three teachers had not been uncomfortable teaching classes in 
home economics, but after gaining the support of other teachers, they reached the point where they were eager 
to teach home economics classes the following year based on what they learned during their first year. The 
teachers experienced various challenges during that time. Teacher A had problems mainly with practice classes; 
Teacher B had problems mainly with how to deal with the students; and Teacher C had problems with practice 
classes, lecture-type classes, and developing relationships with the students. Although the difficulties 
experienced by the three novice home economics teachers differed depending on their attitude toward home 
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economics and conditions in the workplace, ways to overcome these difficulties consisted of the following 
three points: the building of a support system for discussions about home economics; the building of a system 
to facilitate a better understanding of students’s actual lives; and the creation of a system that encourage 
participation in training. 
Keywords: Elementary School, Novice Teachers, Home Economics Teachers, Process of Overcoming 

















































































































2014 年度に H 市の公立小学校へ新規採用
された家庭科専科教員 3 名（A 教員，B 教員，
C 教員）を対象とする。この 3 名の対象教員
は，H 市小学校家庭科部会のリーダー的存在
である U 教員が主催する U 塾の参加者であ
る。U 塾とは，H 市の公立小学校で 24 年間の
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教員経験があり，家庭科専科教員としての経




















家庭科の授業担当は 5 年生 1 クラス（児童






家庭科の授業担当は，5 年生 1 クラス（児
童数 40 名），6 年生 2 クラス（児童数 21 名と




介で，4 月初旬から参加し，当初は U 教員へ
個別に相談していた。
③C 教員（女性）
家庭科の授業担当は 5 年生 2 クラス（児童
数 25 名と 26 名），6 年生 2 クラス（児童数 23























第二段階として，A 教員と B 教員は 2014 年









































































































れ た か と い う 「 社 会 的 ガ イ ド （ Social 
Guidance：SG）」（荒川ほか，2012，p.104），阻

















































図 2 に，B 教員の困難状況とその克服プロ
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（３）C 教員の困難状況とその克服プロセス  
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 本 論 文 は ， Theory and Research for Developing 
Learning Systems，Vol.3 所収の英語論文“The Process 
of Overcoming Difficulties Faced by Novice Home 
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Developing Mentoring Programs Supporting Curriculum
Design by Japanese History Teachers
Teruko Ishikawa
The objective of this paper is the development and proposal of a mentoring program to help novice 
high school teachers of Japanese history build expertise for designing overall history curriculum. Learning 
history, and Japanese History B in particular, presuppose a chronological curriculum; thus, there are limits on 
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the extent to which novice teachers can reconsider the meaning of learning history in their chronological 
history curriculum. Consequently, the support of a mentor can allow Japanese history teachers to continually 
reassess their objectives and reflect on their teaching, such that they can reconstruct their curricula, which have 
come to make the learning history itself their primary purposes. 
      The mentoring program proposed here is comprised of three phases: Ⅰ. Creating awareness of the 
practical purposes of one’s classes, Ⅱ. Increasing alternatives within one’s classes, and Ⅲ. Developing a meta-
recognition of one’s own growth. There is a five-step mentoring process that is shared by these phases. The
fundamental process is: ①Class observation → ②Surveys → ③Dialogs → ④Providing resource materials → 
⑤Follow up. The mentoring program has been revised based on the results of a pilot survey that took a 
prototype developed by the author and implemented it with the collaboration with novice teachers in the same 
prefecture. The final version has also been adjusted following advice from colleagues and specialists. Since 
the repeated dialogs on “objectives”, which form the nucleus of this mentoring program, are carried out in an 
on-going process over a fixed period, it allows teachers to develop an awareness of their own rationales of 
class, which they would not be able to do over the span of a single session. Hence, we can expect growth for 
these teachers, who serve as the gatekeepers designing their Japanese history courses, with an understanding 
of the issues inherent to a chronological history curriculum.
 The significance of this paper is that it seeks to specify and visualize the aims of each phase of this
mentoring process, which has been something of a “black box” to date. Furthermore, it is also possible to apply 
the diverse and concrete intervention methods in the mentoring program for Japanese history teachers to other 
subjects’ teachers, as well as guidance for student teachers.













































































































































































































































































































































































































表２ フェーズⅠにおけるメンタリング・プロセス  
働きかけの場面 働きかけの内容 


















〇2 つの論文を読んで，メンティとメンターがそれぞれの立場で意見を交換する  





- 22 - 


































































































































































































史学習に関する 3 つの異なる立場の論文も参  
表４ フェーズⅢにおけるメンタリング・プロセス  
※筆者作成。  
働きかけの場面 働きかけの内容 





































































































































































































- 27 - 










































がら考える』ゆみる出版（Schön, D. (1983) 
The Reflective Practitioner: How 









S. (2004) Teaching Social Studies that Matters. 


























本 論 文 は ， Theory and Research for Developing 
Learning Systems，Vol.3 所収の英語論文“Developing 
Mentoring Programs Supporting Curriculum Design by 
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Effects of Sentence Constraint on Processing of Auditorily Presented Words in
Chinese Intermediate Learners of the Japanese Language:
An Experimental Study with Manipulation of Orthographical and Phonological Similarities 
between Chinese and Japanese Kanji Characters
Xiaodong Fei and Haipeng Li
The current study investigated the effects of sentence contextual constraint on auditory processing of 
Japanese kanji words in intermediate learners of the Japanese language whose native language was Chinese. 
In the current experiment, the degree of contextual constraint (high vs. low) of a preceding Japanese sentence 
(with a blank as a placeholder for a target word) and orthographical and phonological similarities of kanji
words (i.e., the target words) were manipulated as independent factors. The response time of correctly 
performed trials in an auditory lexical decision task using the target words was measured. Similar to a previous
study in advanced learners of the Japanese language (Fei & Matsumi, 2013), the results of the current 
experiment demonstrated that cognitive processing of Japanese kanji words that were presented auditorily 
－ 29 －
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varied depending on the level of contextual constraint of the preceding Japanese sentence. However, the effects 
of orthographical and phonological similarities on word processing were different from those observed in 
advanced learners. In addition, the results in both high and low sentence constraint conditions were different 
from those in the study of Fei (2015) who used a single word presentation paradigm. The effects of 
orthographical and phonological similarities on lexical information processing of Japanese kanji words that 
are presented auditorily appear to be impacted by context regardless of the degree of contextual constraint. 
Keywords: Sentence Context, Japanese Kanji Words, Auditory Word Recognition, Chinese Intermediate 
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１．はじめに
言語心理学や第二言語習得の分野では，二

















































視覚呈示される L2 単語を処理する際，L2 単
語の形態・音韻情報と類似性をもつ L1 の言
語情報が影響を及ぼすことが明らかとなって
いる（例えば，Dijkstra et al., 1999; Marian et 
al., 2008; Schwartz, et al., 2007; Shafiro & 
Kharkhurin, 2009; Sunderman & Kroll, 2006; 
Sunderman & Schwartz, 2008; Szubko-Sitarek, 








こ れ ら の 研 究 で は ， 高 制 約 性 文 （ high-
constraint sentence ） と 低 制 約 性 文 （ low-
constraint sentence）を用いた場合の同根語や
非同根語の効果（例えば，Jordan & Thomas, 
2002; Duyck, et al., 2007; Schwartz & Kroll, 
2006; van Hell, 2005; van Hell & de Groot, 2008）
が検討されている。
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る（例えば，Duyck et al., 2010; Libben & Titone, 
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日本語学習者 29 名（女性 22 名，男性 7 名）
であった。このうち 14 名（女性 10 名，男性
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条件のそれぞれにおいて，2×2 の 2 要因計画
を用いた。第１の要因は漢字単語の形態類似






















































た。穴埋め単語の一致が 18 名中 14 名以上（日
本語 L1 話者 1 名以上を含む）で見られた文










※筆者作成。                              










非単語 面臨（めんりん） 余額（よがく） 湾絡（わんらく） 号定（ごうさだ）
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沿って，高制約文 48 文と低制約文 48 文の，




高制約文 48 個と低制約文 48 個は，文の長
さや構文の難易度等を考慮し，さらにそれぞ
れ 4 つのリスト（1 リスト 12 文）に分けられ
た。これら 8 リストの文について，音節数の
平均値を算出し，分散分析を行ったところ，
高制約条件（F(3, 44)=1.74, p=.331, η2=.07），






















て本試行が行われた。1 試行の流れを図 1 に
示す。パソコン画面の中央に音声が出てくる

































お兄さんは私の( )を批判しました 3年前この町には(  )が沢山いました
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時間として自動計測された。単語の最大呈示























なかった（F(1, 13)=0.09, p=.765, η2<.01）。形
態類似性×音韻類似性の交互作用が有意であ
ったため（F(1, 13)=8.62, p=.012, η2=.03），単
純主効果の検定を行ったところ，形態類似性
の低い単語では，音韻類似性の高い単語が低
い 単 語 よ り反 応 時間が 長 か っ たが （ F(1, 
26)=12.54, p=.002, η2=.04），形態類似性の高い
単語では，音韻類似性の高い単語と低い単語






よ り 反 応 時 間 が 長 い こ と （ F(1, 26)=5.85, 
p=.023, η2=.02）がわかった。  
各種類の単語の誤答率を角変換した値（表
3 を参照）について 2 要因分散分析を行った
結果，音韻類似性の主効果は有意傾向であり
（F(1, 13)=3.71, p=.076, η2=.03），音韻類似性
の高い単語は低い単語より誤答率が高いこと














表３ 文の高制約性条件における  
誤答率及び標準偏差  
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（２）文の低制約性条件の結果 





形態類似性の主効果（F(1, 14)=0.64, p=.437, 
η2<.01），形態類似性×音韻類似性の交互作用
（F(1, 14)=0.02, p=.884, η2<.01）は有意ではな
かった。  
各種類の単語の誤答率を角変換した値（表
4 を参照）について 2 要因分散分析を行った
結果，音韻類似性の主効果は有意傾向であり
（F(1, 14)=4.15, p=.061, η2=.01），音韻類似性
の高い単語は低い単語より誤答率が高いこと














表４ 文の低制約性条件における誤答率  
及び標準偏差  







































































































































L1 形態  
L2音韻  
 －  
 －音   ＋音  
形態    形態  
 
概念表象
  ＋  
ターゲット単語  
①  
②  ③  
 ＋音  
 ＋音  
 －音  
 －音  
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L1 形態  
L2音韻  
 －  
 ＋形  
形態  
 
  形態  
 
概念表象
  ＋  
ターゲット単語  
①  
②  ③  
 ＋形  
 ＋形  
 －形  



























































 －形  
+形  
L2 ±音  
 
 
    
L1 音韻表象  
     ＋音     －音  
形態類似性の促進効果
L2 
 －形   －音  ＋音  
音韻類似性の抑制効果
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本 論 文 は ， Theory and Research for Developing 
Learning Systems，Vol.3 所収の英語論文“Effects of 
Sentence Constraint on Processing of Auditorily 
Presented Words in Chinese Intermediate Learners of 





『学習システム研究』第 5 号  2017（pp.45-58） 

















The Issues and Problems of Multi-Cultural Education in Japan: 
Focus on Formation of Pluri-Identities
Norio Ikeno
This paper aims to clarify the current situation of multicultural education in Japan, based on analysis 
of typical teaching practices in the area related to education for international understanding in Japan, and to 
identify debates and arising issues. It has clarified the specific characteristics of each form of education. In 
particular, it focused on differences between each type of education in terms of the way each type addresses 
culture and identity. 
The starting point of the area related to education for international understanding in Japan was 
education for international understanding, which developed into global education, intercultural education and 
multicultural education, with a feature of this development being its diversity. In particular, as represented in 
－ 45 －
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multicultural education, the focus is on cultural diversity in society, along with plurality of cultural elements, 
and it can be understood that the 2 aspects of diversity and plurality are important. What is more, research has 
developed to the point of demonstrating the effects of this cultural plurality on individuals’ inner selves. Our 
complexity as individuals whose inner beings are influenced by culture leads to the formation of identity 
plurality (pluri-identities) through the compounding of cultures and people, exposing the diverse selves within 
the self and the identities of those selves, and leading to tension and conflict that need to be managed. The 
issue of how education related to education for international understanding addresses these problems is an 
important contemporary issue to be discussed. 
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表１ 国際理解に関連した教育の定義   





























































































C.両方 C1 C2 C3
 ※筆者作成。












































































































































































































































































   社会科の時間
    〇副読本研究（『世界の地理・南アジア』山田書
院）
    〇講話
     １ 歴史学専攻の大学助教授のインド講話
     ２ 地理学専攻の大学教授のインド講話
    〇自由研究
   道徳の時間
    〇ガンジー・ネール・タゴールの個人の生涯（教
     師の講話を中心とした話し合い）
   学級活動の時間
    〇関連図書の読書指導
  終結：学習のまとめ，研究についての話し合い，研究
レポート提出





















































































  第Ⅰ話 水の惑星－命を育む水－    （2 時間）
  第Ⅱ話 今世界では－研修担当員から世界の水事情
を学ぼう－          （2 時間）
  第Ⅲ話 世界の水危機－水不足と食糧危機－
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                     （12 時間）
  第Ⅳ話 世界の水危機－人口増加とバングラデシュ
のヒ素汚染－         （12 時間）
  第Ⅴ話 世界の水危機－都市の人口増加とウォータ
ービジネス 市場原理とコモンズとしての
水－            （12 時間）
  第Ⅵ話 世界の水危機－消えゆく湖アラル湖，死海－
（12 時間）










































  第一時：FC/FGM 学習
   異文化の文化的事象について判断する（FC/FGM は
「人権侵害」か？「伝統的文化（慣習）」か）
  第二時：自文化の類似問題①




  第三時：自文化の類似問題② 異文化再考 まとめ
（発展学習）




















































































































































































































































































































































本論文は，Theory and Research for Developing 
Learning Systems，Vol.3 所収の英語論文“The Issues 
and Problems of Multi-Cultural Education in Japan”pp.27-
41 の日本語訳論文である。  
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てこなかった。アメリカでこの問いに取り組んだのがスティーブン・エレンウッドであり，彼の How do we 














How Can We Learn Morality and What do We Learn from It?: 






Until now, many studies in the fields of the educational sciences and moral education in America have 
been introduced to people in Japan; many of these studies have summarized trends in education and were 
focused on aspects of teaching. Yet, even in America sufficient studies have not been conducted focusing on 
aspects of learning such as the question of how scholars can learn morality and what they can learn in relation 
to it. The American researcher who has made serious efforts to address this question is Stephan Ellenwood in 
－ 59 －
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his article How do we learn Virtue, Character, Morals and Social Responsibility?
Ellenwood first examines subjects such as morality (what do we learn) and establishes what we learn 
as a “question of character.” This question of character states that the educational content that is learned in 
morality should be human virtues such as kindness and honesty. Next, he classifies our learning methods (how 
we learn) into the following three categories: 1) propositional analysis that is a form of logical positivist 
learning, 2) narrative analysis that is a form of literary emotional learning, and 3) experiences and deep 
reflections that are forms of individualistic learning.
Ellenwood’s paper has significant implications for moral education and the science of learning in Japan. 
Firstly, it suggests that the educational science should investigate not only the cognitive aspects of the learner 
but also the learning that includes emotional aspects as well; it also specifically describes three types of
learning that include both of these aspects. Secondly, regarding moral education, it specifically describes three 
types of learning morality based on examples and describes not only the significance of each of these types of 
learning but also their limitations. Based on these implications, this paper pointed out the importance of 
creating an education that combines these three types of learning in a way that makes them complementary to 
one another in order to improve children’s morality.
Keywords: Civic Education, Educational Sciences, Moral Education
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道徳性は何をどのように学ぶことができるのか  































ス テ ィ ー ブ ン ・ エ レ ン ウ ッ ド （ Stephan 
Ellenwood）の論文 How do we learn Virtue, 







ロフィールを確認し，対象論文である How do 













的 責 任 の 研 究 セ ン タ ー （ the Center for 
Character and Social Responsibility）の代表も
行っている。これまで Character Education を
中心に，道徳的な学習についての論文を発表

















3 つの方法  
  ①命題的分析から学ぶ  
②物語的分析から学ぶ  



























































































































































 Aunt Betty のパイ（米国で有名なパイのチ





























































































































































































































































































































































































































































Ellenwood, S. (2016) How do we learn Virtue, 
Character, Morals and Social Responsibility?. 
Theory and Research for Developing Learning 






館。(Sawyer, R. K. (2006) The Cambridge 
Handbook of the Learning Sciences. 
Cambridge University Press.) 
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A Study on Plans to Improve Lesson Design in China: 
The Case of Middle School Geography 
 
 
Si Yao Wei 
 
 
One problem faced in China in imparting the basic education during teaching practice is that teachers 
design lessons that reflect the concept of standard courses (that conform to the government course guidelines). 
This research examined the series “Confronting Difficulties in Lessons that are New Course Subjects” as a 
study to help overcome this problem. It then conducted a study on plans to improve the lesson design that is 
mentioned in the “middle school geography” part of this series and examined the method and content of lesson 
planning. 
The following results were obtained. 
－ 69 －
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1. It is necessary to clearly establish the dimensions of a goal to accomplish it. 
2. Educational plans should be devised based on a goal. 
3. Examples should be provided about aspects that will be difficult to implement in the class plan and 
countermeasures to overcome difficulties should be envisaged. 
4. Points of difficulty should be addressed by using the class content and interesting methods and by 
developing a different class. 
5. By improving the content and the method of the class, goals can be accomplished at a higher level. 
These five points clarified the characteristics of plans to improve class designs, and these characteristics 
were identified as follows: 1) basic plans are made to overcome the educational difficulties faced by teachers; 
2) they prioritize a goal and plans are adopted to improve the methods or content related to accomplishing a 
goal; and 3) improving lessons requires considerations of the learner’s interests and multiple lessons. 














































































































































































































































































































































































































（朱ほか，2015，p.7 より筆者翻訳。）  
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The Process of Students Intending to be Teachers Forming a View of Social 
Studies and the Ability to Structure Lessons in the Latter Part of the Teacher-
Training Course: 






In recent years, there has been a trend toward reforming teacher training curriculum, so a lot of attention 
is being paid to universities that are introducing “school based” training curriculum that is intended to “create 
and pass on practical knowledge.” However, this sort of training curriculum has been criticized based on the 
－ 81 －
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perspective that the advanced educational theory that is learned in the teacher training curriculum is abandoned 
or “washed out” through clinical experiences. So, what types of opportunities for “washed out” are the students 
who intend to be secondary social studies teachers exposed to during teacher training and how can this “washed 
out” be avoided? To address these two questions, this study investigated the process by which students’ views 
on social studies and their ability to structure lessons were developed. This was done by performing a lesson 
plan analysis and conducting a longitudinal interview survey over 2 years on 3 third year students in the 
department of education at national university X. The results of this analysis revealed the following three facts : 
1) students in the last half of the teacher training course who want to become secondary social studies teachers 
do well at improving their formal ability to structure lessons (i.e. their way of writing lesson plans); 2) students 
who become aware of the inadequacy of their own ability to implement their own view of social studies through 
teaching practice or subsequent practical subjects at the end of the teacher-training curriculum start to 
reexamine their views on social studies; and 3) students who cannot empathize with the ideal qualities or 
abilities expected in the teacher training curriculum and students who are more able to concretely imagine the 
educational problems they will face after starting work will abandon continuously pursuing their own ideal 
view of social studies. Finally, based on these results, this paper proposed that the issues that individual 
students have or their ideal view of social studies that they want to create should be solidified in lesson plans. 
It also proposed that practical seminar courses with only a few people should be introduced so that students 
can examine and improve themselves through actual practice at affiliated or cooperating schools. 
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１．問題の所在 
 4 年間の教員養成教育において，後半の 3
















































































- 84 - 







2014 年 11 月に，国立 X 大学教育学部中等











































































































































































































































- 87 - 
表２ 当該カリキュラムが４年次後期までに
設定している授業科目 
（平成 24 年度入学生の場合） 
 























教育臨床系  教育実習指導 B※ 1 集    
教育臨床系  教育課程論  2    
教育臨床系  児童・青年期発達論  2    
教育臨床系  道徳教育指導法  2    
教科教育系  社会系（公民）教科指導法  2    
教科教育系  社会系（地理歴史）カリキ
ュラムデザイン論  2    
教科内容系  応用倫理学研究  2    
教科内容系  経済学各論Ⅲ  2    
教科内容系  国際政治学  2    
教科内容系  国際政治経済学  2    
教科内容系  自然地理学研究  2    
教科内容系  人文地理学研究  2    
教科内容系  人文地理学実習  2    
教科内容系  西洋史研究  2    
教科内容系  対人心理学  2    
教科内容系  地理情報システム学  2    
教科内容系  中国社会史研究  2    
教科内容系  日本近代化論研究  2    
教科内容系  文献資料解析演習Ⅰ  2    
教科内容系  法学研究  2    
教育臨床系  中・高等学校教育実習Ⅰ※
1 
 集   
教育臨床系  教育相談   2   
教育臨床系  教育方法・技術論   2   
教科教育系  公民教育プランニング実習   2   
教科教育系  社会系（公民）教育方法・
評価演習   2   
教科教育系  社会系（地理歴史）教育プ
ランニング論   2   
教科教育系  社会認識教育研究法   2   
教科教育系  地理教育プランニング実習   2   
教科教育系  歴史教育プランニング実習   2   
教科内容系  現代倫理学演習   2   
教科内容系  地域研究法Ⅰ   2   
教科内容系  地域研究法Ⅱ   2   
教科内容系  地理情報システム学実習   2   
教科内容系  文献資料解析演習Ⅱ   2   
教科内容系  文献資料解析演習Ⅲ   2   
教科内容系  文献資料解析演習Ⅳ   2   
教科内容系  文献資料解析演習Ⅴ   2   
教科内容系  法比較研究   2   
教育臨床系  中・高等学校教育実習Ⅱ※
1 
  集   
 ☆社会認識教育研究演習    2  
 ☆経済内容研究演習    2  
 ☆世界史内容研究演習    2  
 ☆地理内容研究演習    2  
 ☆日本史内容研究演習    2  
 ☆法内容研究演習    2  
 ☆倫理内容研究演習    2  
教育臨床系  教職実践演習     2 
 ☆卒業論文    6※ 2 
※1 集中講義として開設されている「教育実習指導 B」（1
単位）は 3 年次前期に，「中・高等学校教育実習Ⅰ」（4
単位），「中・高等学校教育実習Ⅱ」（2 単位）は 3 年次
夏期休業期間中から 3 年次後期にかけて実施される。  
※2 卒業論文は履修時期の指定はないものの，事実上 4 年
次前期から後期にかけての履修となる。  
※3「☆」印の科目は所属する卒論ゼミ生のみ履修可能。  








尾（資料 1）に掲載している 6)。  
なお，社会科観の考察の場面では，逐語録
から本人の語りを「3-D-i-135」のように表記
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以上の内容をふまえ，4 年次の学生 D の授
業プランを先述の 6 つの観点から評価すると，





評価の 2 観点が確認できるため，結果的に 6
観点全てを達成したと判断できる。
３）社会科観・授業構成力の変容の特質

















































































































































































































































 参考文献として，学生 E は高等学校日本史



























































うとする学生 E の意図がうかがえる。  
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社会科観の維持・強化となっている。
２）葛藤・移行型（学生 (）




























































 学生 E の場合は，自身が理想とする「現代
社会の国際的な問題の起源や来歴を学ぶ歴史
学習」や「アクティブ・ラーニング型の歴史








































 これら 3 名の授業構成力の変容の違いが見
られる一方で，3 名に共通する傾向として，












































































































を「学生 A，学生 B，学生 C」とせず「学
生 D，学生 E，学生 F」としたのは，既に別
稿である大坂（2016）において取り上げた，
同一のカリキュラムにおける異なる入学
















して 2 回にわたって実施した。1 年目の調
査は 2014 年 12 月から 2015 年 1 月にかけ
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学習システム促進研究センター講演会 講演会シリーズ No.14 
（2016 年 2 月 8･11 日開催） 
 
 






本稿は，2016 年 2 月 8 日と 11 日の両日，RIDLS の主催で開催された国際会議について，その成果と意義
を報告するものである。本会議では，教師教育者の専門性開発の動向と Self-Study の方法論について，Dr. Alicia 











Outcome and Significance of the RIDLS International  






This paper is a report on the outcome and significance of the international conference host by the 
Research Initiative for Developing Learning Systems (RIDLS) held on February 8th and 11 th, 2016. Dr. Alicia 
R. Crowe and Dr. Mieke Lunenberg delivered keynote addresses on trends in the professional development of 
teacher educator and self-study methodologies. Following these addresses, the faculty and graduate students 
of Hiroshima University reported on their empirical case studies of the growth of teacher educators in Japan. 
In response, Toyokazu Imazeki, Nobuko Takeda, and Yu Kimura provided comments on the keynote addresses 
and case study reports from the perspectives of educational policy, research, and practice, and also gave their 
views on these topics. The significance of this conference was, first, that it was the first one that an international 
discussion on “teacher educators’ expertise” educator took place in Japan and, second, that the discussions 
－ 103 －
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identified many different viewpoints and arguments relating to “teacher educators’ expertise”. The conference 
elicited three aspects of tercher educator: (1) the ability to transmit educational research and practice, (2) the 
ability to carry out educational research and practices simultaneously, and (3) the ability to integrate 
educational research and practice with teacher education.
Keywords: Teacher Educators, Teacher Educators’ Expertise, Professional Development, Self-Study
－ 104 －
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１．会議の概要





























































概念（Teacher of Teacher, Researcher, Coach,

































































































教師教育者をテーマとした RIDLS 国際会議の成果と意義 




































































































































































教師教育者をテーマとした RIDLS 国際会議の成果と意義 
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には思っているところです。


































































































































































教師教育者をテーマとした RIDLS 国際会議の成果と意義 
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学習システム促進研究センター講演会 講演会シリーズ No.16 









 本報告は，2016 年 7 月 2 日と 5 日，学習システム促進研究センター（RIDLS）が主催した講演会「アメリ
カの教育改革と学校教育の再設計－シカゴ実験学校の 21 世紀型学習－」の概要を述べたものである。 

















































日時：2016 年 7 月 5 日（火）13:00～17:00
会場：広島大学大学院教育学研究科 L205
プログラム
12:30～   受付
13:00～13:05 開会の言葉，趣旨説明
13:05～14:05 「小学校における 21 世紀型の
学びを創る－好奇心，創造性，
自信，学力」
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Inheritance of Dewey’s Philosophy of Education at the University of Chicago 
Laboratory Schools and Today’s Significance: 






This paper aimed to investigate how today’s University of Chicago Laboratory Schools succeeds with 
John Dewey’s educational philosophy and promotes educational practices, based on a presentation by Principal 
Sylvia Anglin at the lecture conference “American Educational Reform and Redesign of School Education—
21st Century Learning at the University of Chicago Laboratory Schools” hosted by the Research Initiative for 
Developing Learning Systems (RIDLS) at Hiroshima University on July 2 and 5, 2016. For the characteristics 
of operation policy of the Lower School at the University of Chicago Laboratory Schools, in addition to 
investigating with a focus on (1) educational philosophy, (2) curriculum, and (3) teacher expertise, I also 
clarified the relationship with Dewey’s educational philosophy through analysis of the “Playground 
Construction Project,” which is a practical example of 21st Century Learning being developed at the Laboratory 
Schools. In conclusion, I discussed the contemporary significance of art education based on the direction of 
the next revision of the course of study guidelines.  
－ 115 －
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える教員数は約 20 人であり，1 クラスには平
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教育転換を推進しているマッカーサー財団が












































































































































































































































































文庫，第 6 刷（Dewey, J. (1900) The School 
and Society. The University of Chicago Press.）。
デューイ, J.著（松野安男訳）（2014）『民主主
義と教育（上）』岩波文庫，第 31 刷（Dewey, 











11 月 1 日閲覧）。
The University of Chicago. (2015a) The 
University of Chicago Laboratory Schools The 
Lower School Handbook 2014-2015. The 
University of Chicago. 
The University of Chicago. (2015b) The 
University of Chicago Laboratory Schools . The 
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本稿では，2016 年 7 月 2 日および 5 日に広島大学学習システム研究センター主催で行われた講演会「アメ
リカの教育改革と学校教育の再設計－シカゴ大学実験学校の 21 世紀型学習－」におけるロブ・レイ教諭の発









The Power of Integrating the Social Studies Curriculum with Society in 
American Elementary Schools: 
A Review of Rob Ley’s Practice
Hiroaki Sakaue
This article aims to report on and introduce Rob Ley’s speech “Integrating Social Studies in the 
Elementary Classroom,” organized by the Research Initiative for Developing Learning Systems (RIDLS) on 
July 2 and 5, 2016, and his collectively written book Homework Done Right: Powerful Learning in Real-Life 
Situations. The article reviews Ley’s work from three educational viewpoints: the “curriculum integration,” 
“integrated social studies curriculum,” and “education connecting the classroom and the society.”
Healthy integration of social studies, one of the three types of integrated curriculum, requires 
teachers to use not only the perspectives of social studies based on children’s/students’ life and experience in 
a community and/or society, but also to include reading/writing skills and mathematics in lessons. Lessons 
designed to help students understand society and develop into better citizens include assignments that are 
－ 125 －
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completed outside of school, as well as in social studies classes. In addition, a Social Studies assignment titled 
“Extending Democracy via Voter Registration” in the book promises a “subjective, discussion and in-depth 
learning experience for students.”
Keywords: Social Studies, Curriculum Integration, Assignment/Homework, Education Connecting the 
Classroom and the Society
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１．はじめに  






（ Integrating Social Studies in the Elementary 
Classroom ）」 2 ） お よ び 同 教 諭 の 編 著 本
Homework Done Right: Powerful Learning in 






























































































































































































































































How can meaningful homework look in the upper 
elementary grades? 所収の宿題「選挙人登録を
用 い て 拡 大 す る 民 主 主 義 （ Extending 
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Inheritance of Dewey’s Philosophy of Education in Art Education at the 
University of Chicago Laboratory Schools and Today’s Significance: 






This paper aims to investigate 21st Century Learning conducted at the University of Chicago Laboratory 
Schools in order to contemplate the future of art education in Japanese school education based on the direction 
given by the Ministry of Education, Culture, Sports, Science and Technology for the next revision of the course 
of study guidelines. This study analyzed a case introduced in Gina Alicia’s lecture “Experiential Learning 
Through Art” based on its relationship to Dewey’s educational philosophy, speech given at the lecture 
conference themed “American Educational Reform and Redesign of School Education—21st Century Learning 
－ 133 －
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at the University of Chicago Laboratory Schools” hosted by the Research Initiative for Developing Learning 
Systems (RIDLS) at Hiroshima University on July 2 and 5, 2016. Art education at the University of Chicago 
Laboratory Schools can be characterized by (1) promotion of learning to cultivate aesthetic literacy linked to 
experience, (2) promotion of learning to cultivate ideas and emotions through creative thinking with reflection, 
and (3) promotion of learning to achieve an organic connection with society. In conclusion, this study has 
examined the contemporary significance of art education at the University of Chicago Laboratory Schools in 
relationship with the three qualities and abilities “individual knowledge/skills,” “thinking skills, judgment 
skills, and expression skills,” and “ability to face humanity and learning,” which are the pillars for structural 
review of educational curriculum indicated in the “discussion points organization” of the Curriculum Planning 
Special Committee.  
Keywords: Arts and Crafts and Art Education, University of Chicago Laboratory Schools, 21st Century 







































































































































































































































































































































































































































































文庫，第 6 刷（Dewey, J. (1900)The School 
and Society. The University of Chicago Press.）。
デューイ, J.著（松野安男訳）（2014）『民主主
義と教育（上）』岩波文庫，第 31 刷（Dewey,
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 シカゴ大学実験学校の教育の基本に関して，学校，教育，学習，教科の学習の 4 点を中心に，デューイの
考えと比較して，歴史的，現代的な観点から評価した。 
















In this study, we examined what types of answers can be found from the University of Chicago 
Laboratory Schools for the questions addressed through lectures on how modern 21st century schools should 
provide education, in what form it should be provided, what purpose it should serve, and what type of content 
it should have. To answer these questions, in this study, we examined the basis of education at the University 
of Chicago Laboratory Schools and attempted to assess it based on Nakamura (2017a, 2017b) and Sakaue 
(2017). 
The basic education at the University of Chicago Laboratory Schools was assessed from a historical 
and modern perspective by comparing it with Dewey’s ideas on the four points of the school itself, its education, 
the learning that takes place, and the subjects offered. 
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As a result of the comparison, the following three points were identified: 
(1) The University of Chicago Laboratory Schools were established by John Dewey in 1896, and they 
were a place where his ideas about education could be put into practice in an actual educational 
setting. It continued to be a school that practices progressive education, and it continues to serve this 
role even today. 
(2) Today the University of Chicago Laboratory Schools are still promoting child-centered education 
based on reconstructing of experience and life experience, especially interact between 
subjects/teaching materials and experience. 
(3) Subject learning has also inherited this role, and it serves to create and restructure experience along 
with knowledge-based lessons. Social studies and the arts also serve this role.  




























































































































































る （ The University of Chicago Laboratory 
Schools, 2014, p.7）。
 シカゴ大学実験学校は教育信条として現在，
７つのものを提示している（The University of 
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